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Introduction 

Purpose of This Guide 

Career pathways aligned with regional labor markets are foundational structures put in place to 

ensure that youth are best positioned for economic advancement. While it is not difficult to 

describe an aligned pathway (also called a program of study) at a high level, actually designing a 

pathway with all of the required details is challenging. For example, the graphic below portrays a 

sequence of career-focused experiences from grade 9 through a community college program for 

health careers in a way that is likely familiar to educators. However, curriculum mapping is a 

step that must be preceded by research on the regional labor market and an assessment of 

opportunities for advancement in particular sectors appropriate for young people. Moreover, 

some employers and sectors value certifications or competency demonstrations whereas others 

place more value on work experience. In addition, this information must be presented in such a 

way that it is engaging and helpful to the young person whose choices it will guide. 

 

The purpose of this guide is to aid stakeholders in the task of researching and assembling the 

appropriate knowledge base needed to design and communicate about career pathways 

experiences that are aligned with local labor markets. Because the volume of information 

available on regional labor markets and educational opportunities is overwhelming, this guide 

aims to assist in the following ways: 

1. Define, distill, and provide resources for assembling each critical element of a pathway, 

including adapting for new regional labor market pathways, such as those included here. 

2. Highlight how information should be communicated to young people at each stage of the 

adolescent developmental continuum. The linked examples were created by career 

pathways intermediaries that work with young people and have tested their messaging 
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carefully. Each example highlights three or four points that are most helpful and 

engaging for a young person.   

3. Keep equity front and center by noting for each topic how the information can be 

presented to both prepare youth for barriers they may face in a particular sector and to 

ensure that they understand the benefits of all sectors that pay well and provide 

satisfying work.  

Throughout this resource, we highlight a number of examples of documents developed by JFF 

and other intermediaries that effectively present key elements of pathways maps. They respond 

to common questions but also present other factors, such as living wages, career ladders, 

differences in types of credentials, and representation of people of color in the sector or 

industry. We invite readers to adapt these examples to meet the unique needs of their context.  

Designing Resources to Meet Audience Needs 

Developing resources that speak to all of the elements of 

a pathway is a helpful way to document and share key 

information. It is important to consider the different 

goals for and potential audiences of any resource:  

• Is the goal to summarize the elements of the 

pathway for the cross-sector stakeholders 

involved?  

• Is the goal to provide information to help 

students navigate various decision-making 

points along the pathway?  

When developing a resource for students, information 

should be communicated in a developmentally 

appropriate way. Students in grades 9 and 10 will be 

interested information such as the range of career pathways, how much an entry-level or 

midcareer employee earns, and how many years of schooling it takes to be qualified for a career 

of interest. In grades 11 and 12, students are likely to ask additional questions: Why should I 

take this class? How do I know if this is a career I would like? Does this career require a 

college degree? 

Resources designed for stakeholders may have many goals: to widely communicate the 

region’s/state’s pathways vision, to persuade other stakeholders to get involved, to document 

pathways progress, and so on. Regarding the elements discussed below, the resources developed 
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for stakeholders primarily share the data that supports the vision for pathways design and 

implementation. 

The Role of Intermediaries 

To develop the elements outlined in this document, intermediaries facilitate cross-sector 

stakeholder meetings to ensure that pathways are designed “backwards,” or are reverse-

mapped. This means connecting labor market needs to skills, competencies, and knowledge that 

youth must master, and to the education and work-based learning experiences that begin in high 

school or even earlier. Engaging stakeholders ensures that those adults working with young 

people buy into the process, have a voice in pathways design, and make a commitment to seeing 

young people successfully through a pathway. In addition, stakeholders also contribute sector- 

or industry-related resources and documents that make specific pathways “real”  for a variety of 

audiences, including young people. 

Key Design Elements of Career Pathways  

1. Industry overviews help young people decide which pathways or credential program 

to enroll in. 

2. Career ladders with information about opportunities for advancement help 

young people build knowledge and understanding about the potential for advancement 

in a specific career field. 

3. Learning about industry-recognized credentials with value in the labor market 

informs the decisions young people make about their education trajectories that are 

sensitive to regional or local labor market needs. 

4. A curriculum that is reverse-mapped from industry-specific competency statements 

ensures that young people have the opportunity to develop and demonstrate in-demand 

skills. 

5. Access to strategic course-taking guidance saves young people time and money as 

they work to complete a credential efficiently. 

6. Work-based learning experiences provide young people with opportunities to gain 

professional experience and explore careers of interest. 

Fully developing and implementing these pathways elements to support educational and work-

based experiences that are aligned with local labor markets requires time and cross-sector input. 

Partners might sequence the work to develop one element across several promising sectors or 

develop all of the elements of one pathway to a high-demand industry. The ultimate goal is to 

fully lay out a range of pathways so that students are able to make choices about the experiences 
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that will best meet their needs and aspirations. Ultimately, the choices young people make in 

their high school years will affect their ability to succeed in a first job and navigate or map 

additional education and work experiences that will ultimately impact their well-being as adults. 

1. Industry Overviews  

Why This Is Important  

An industry overview outlines the projected economic health of an industry as a whole in a given 

region. Additionally, an overview lists a variety of popular occupations and employers within 

particular industries in the region. Listing employers that students may be familiar with or are 

curious about can lead to good discussions about work, kinds of careers, salaries, and the like. 

How This Element Promotes Equity 

Middle- and upper-class white youth are often advantaged through exposure to high-wage 

industries through their families’ networks. Unless they are specifically taught about career 

options or learn about them on their own, youth of color and/or those who are experiencing 

poverty face a disadvantage in choosing high-demand, high-wage careers to explore. Industry 

overviews with information about the region’s labor market and living wages provide all youth 

with the opportunity to learn about high-wage industries and to make informed decisions about 

their college and career pathways.  

Other Considerations 

Traditional labor market information (LMI) must be used with caution during a time of rapid 

economic upheaval, such as during the COVID-19 pandemic. Projections are based on past 

trends, which don’t capture emerging occupations or skills. However, traditional LMI can 

provide big-picture and longer-term insights about industries in a given region. 
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Real-time LMI can provide helpful insights about current in-demand skills and credentials. 

However, real-time LMI is only as good as the data included on job advertisements, and it can 

generally be accessed only by purchasing a license from a proprietary software company, such as 

Emsi or Burning Glass. Learn more about traditional and real-time LMI in JFF’s “Labor Market 

Information 101 Presentation.” 

  

Information to Include in This Element 

• A list of the 10 occupations with the highest anticipated job growth 

• A list of the 10 organizations that employ the largest number of workers in the region 

• General descriptions of what each industry is, the kind of work involved, examples of 

occupations, and skills necessary to succeed in the industry 

• Job growth data for each industry overall (growth patterns, anticipated retirements, 

the size and growth of the sector, etc.) 

• Demographic information about the industry, including statistics about the race, age, 

and gender of the workforce (if available) 

• Examples of occupations and median wages within the industry 

• Links to easy-to-navigate sites like O*Net, Burning Glass, Emsi, and your state’s 

labor market information and career guidance sites, as well as living wage data (JFF 

uses the living wage figure for one adult and one child, sourced from the MIT Living 

Wage Calculator. 

https://www.youtube.com/watch?v=gmarMdWNDEI
https://www.youtube.com/watch?v=gmarMdWNDEI
https://www.onetonline.org/
https://www.economicmodeling.com/
https://livingwage.mit.edu/
https://livingwage.mit.edu/
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Examples 

Pages 7 & 8 

The NYC Department of Education’s Business and Accounting Career Pathways 

Guide 

• Student facing 

• Provides helpful examples of responsibilities for jobs in business and accounting 

• Clearly describes how this field cuts across multiple industries and types of organizations 

• Outlines key skills for this field 

• Prompts students to consider their interests and whether they would enjoy working in this 

field 

Page 9 

C-Town Tech Cybersecurity Pathway Guide 

• Student facing 

• Gives a brief description of cybersecurity 

• Lists sample job responsibilities of a cybersecurity specialist, a career path that provides a 

living wage 

• Includes information about the local labor market, including median wages, typical entry-

level education requirements, and anticipated job growth 

Page 10 & 11 

Belvidere School District Health Sciences and Technology Career Guide 

• Student facing 

• Provides a comprehensive overview of pathways available in the district 

• Empowers students to think about their future and opens up opportunities for guidance with 

the following questions: Can I see myself doing this job? What jobs can this lead to? Does the 

salary and job growth matter? How much education is needed after high school? 

• Includes a list of introductory courses in each pathway 

• Is visually well organized and includes important information without being overwhelming 

• Includes information about in-demand jobs, including median salary, preferred education 

level, and anticipated growth 

Page 12 

Illinois Model Programs of Study Guide: Health Sciences and Technology 

• Stakeholder facing 

• Shows the typical jobs that students can enter with a particular credential 

• Lists median wages and explicitly states whether a position pays above a living wage 

• Includes local annual job openings and anticipated growth over the next 10 years 

• Notes whether a credential is stackable and, if so, how it stacks to other credentials 

https://www.gc.cuny.edu/CUNY_GC/media/365-Images/Uploads%20for%20LMIS/Reports%20and%20Briefs/Pathways_Brochure_BUS-ACCT_r8.pdf
https://www.gc.cuny.edu/CUNY_GC/media/365-Images/Uploads%20for%20LMIS/Reports%20and%20Briefs/Pathways_Brochure_BUS-ACCT_r8.pdf
https://www.jff.org/resources/c-town-pathways-guides/
https://fliphtml5.com/vvpnp/mdgn/basic
https://edsystemsniu.org/model-programs-of-study-guides/
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2. Career Ladders and Opportunities for Advancement 

Why This Is Important  

While most career pathways culminate in an industry-recognized and/or postsecondary 

credential that holds value at entry level in the labor market, young people should know that 

entry-level requirements and advancement opportunities differ among occupations. Some 

provide higher salaries as the years go on; others require additional education and/or training.  

Understanding what occupations and career fields provide advancement opportunities is crucial 

for entry-level positions that don’t provide a family-supporting wage. 

 

How This Element Promotes Equity 

Students of color may anticipate workplace barriers based on race or other factors and may 

lower their aspirations if they think a career area will not be welcoming to them. Adults must 

recognize this reality and help students deepen and draw on their resilience and courage to stick 

with their aspirations and interests. Providing information about potential career trajectories 

demystifies career paths and makes economic advancement more likely. Sometimes students 

are given the message that a college degree always leads to success, but discrimination exists in 

many fields. In addition, students may face difficulties in building a social network and the 

required professional skills that will aid them in their job search.  

Information to Include in This Element 

• In-demand occupations that offer at least a living wage and are accessible with the 

education/training offered at the culmination of the pathways program, including: 

o Job title 

o Median wage offered at entry level 

o Preferred education and experience requirements 

• A graphic that shows a possible sequence of career advancement as an individual gains 

additional education, experience, and/or training 

• Information about where individuals can access additional education and training 

• The living wage for the region 

• Advice about whether this is a good occupation for a young person just starting a 

career 
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Other Considerations 

Not all jobs have opportunities for advancement. JFF’s report “When Is a Job Just a Job—and 

When Can It Launch a Career?” describes three types of jobs: 

• Lifetime jobs are careers in themselves. They pay well and offer long-term stability, but 

workers rarely advance to higher-level positions (e.g., dental hygienist, licensed practical 

nurse, machinist). 

• Springboard jobs lead to careers. Workers often advance to different roles with more 

responsibility and greater pay within the same career area (e.g., HR assistant, computer 

support specialist, bookkeeper). 

• Static jobs don’t typically lead to careers. They offer low pay compared with other 

middle-skill roles and suffer from high turnover (e.g., medical assistant, production 

assembler). 

Social capital and social networks are additional critical considerations. It is important for 

young people to understand the role professional networks play in learning about job openings, 

moving up, and moving into new opportunities in order to launch and advance in their careers. 

Internships provide great opportunities for network building and may result in full-time 

springboard or lifetime jobs. 

Examples 

Page 15-16 

Youth Force NOLA Credential and Career Pathways: Computer Programmer 

• Student facing 

• Includes title, range of pay, and expected education for jobs that require more 

training/experience than the starting position 

• Lists institutions and programs where additional training is offered 

Page 17 

CUNY Career Map: Tech Support and Beyond 

• Student facing 

• Shows two levels of advancement from an entry-level position 

• Provides brief descriptions of different types of occupations 

• Includes a variety of titles for similar positions so students will know what to look for in job 

descriptions 

• Includes the median pay and expected level of education for each position 

 

https://www.jff.org/resources/when-job-just-joband-when-can-it-launch-career/
https://www.jff.org/resources/when-job-just-joband-when-can-it-launch-career/
https://static1.squarespace.com/static/5bcdf3ba16b64014d9b652ed/t/5c9d22df71c10b12c5c1a8a5/1553801951898/Computer+Programmer+Career+Map+%281%29.pdf
https://www.gc.cuny.edu/CUNY_GC/media/365-Images/Uploads%20for%20LMIS/Information%20Tools/Tech-Support-Beyond-8-5x11-with-foldout.pdf
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3. Industry-Recognized Credentials With Value in the Labor Market 

Why This Is Important  

An industry-recognized credential (e.g., a certification, certificate, license, or degree) verifies an 

individual’s qualifications or competence and is issued by a third party with authority. Such 

credentials have value in the labor market and are generally transferable from one company to 

the next or one region to another. 

Industry-recognized credentials are 

increasingly promoted as a way to 

enter the labor market in the 

COVID-19 recovery economy, and 

some pay well at entry levels. 

Demand for such credentials varies 

by region and sector, so a specific 

credential may be a good investment 

in some sectors and places but not in 

others. 

How This Element Promotes 

Equity 

Making young people aware of 

credentials with high value in the 

labor market allows them to make 

more strategic decisions about their 

education, but these credentials 

should not be promoted as an 

alternative to postsecondary 

education. Most students seek 

further education primarily to 

achieve economic advancement. 

Short-term industry credentials can 

help students experiencing poverty 

earn money during the summer and 

while in college for tuition and living 

expenses. If conveyed by a 

community college, an industry 

credential can provide credits that 

Information to Include in This Element 

• The most sought-after industry credentials in the 

regional labor market 

• Whether such credentials can result from 

Registered Apprenticeship programs 

• The organizations and institutions providing such 

credentials. These could be high schools, 

vocational schools or programs, community 

colleges, nonprofit and for-profit organizations, 

and unions 

• The value of a short-term, standalone noncredit 

credential versus one embedded in a 

postsecondary or college program 

• The admissions criteria, the duration of the 

program, its cost, the assessment or test required 

to confer the credential, and the percentage of 

completers finding a position 

• Data about hiring based on industry-recognized 

credentials, including:  

o Entry-level median hourly wage 

o Projected growth of the occupation over 10 

years and/or annual openings 

o Important employability, technical, and 

software skills needed 

o The names of companies hiring for this 

occupation 

o The preferred entry-level education 

o Preferred entry-level experience (if 

applicable) 
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can start a student on a path to a degree; being matriculated opens a wide array of opportunities 

beyond the credential itself. 

Other Considerations 

Developing this element with postsecondary and employer partners can spark important 

questions that affect pathways designs, such as the following:  

• What if in-demand credentials aren’t being offered in the region?  

• What if there are credentials that are being offered that aren’t valued in the labor 

market?  

• What are the online offerings that can be promoted for their quality and reasonable 

costs?  

These cross-sector discussions are crucial to set young people up for success.  

For some occupations, specific credentials are essential (you cannot be a teacher or nurse, for 

example, without the proper degrees and certifications), and licensure is often required and tied 

to state or national requirements. However, for other fields and occupations, such as 

cybersecurity, employers aren’t necessarily looking for a particular credential but want to see 

evidence that a job candidate has the skills needed to do the job, such as programming, malware 

analysis, and risk mitigation. Research into which industry certifications are of high quality, and 

which promote higher salaries and for whom, is in its early stages. The Rutgers School of 

Management and Labor Relations created a resource that gives a thorough overview of industry 

certifications, with a focus on quality, and another, from the Georgetown University Center on 

Education and the Workforce, presents a broader look at certificates and associate’s degrees. 

Examples 

Page 20 

Illinois Model Programs of Study Guide: Manufacturing and Engineering 

• Stakeholder facing 

• Connects secondary and postsecondary coursework with examples of postsecondary 

credential options, including certificates, associate’s degrees, and bachelor’s degrees 

• A table that connects each program of study to a typical job and includes information about 

wages and anticipated job growth 

https://smlr.rutgers.edu/sites/default/files/identifying_high_quality_industry_certifications_issue_brief_110820_final.pdf
https://smlr.rutgers.edu/sites/default/files/identifying_high_quality_industry_certifications_issue_brief_110820_final.pdf
https://1gyhoq479ufd3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/CEW-SubBA.pdf
https://1gyhoq479ufd3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/CEW-SubBA.pdf
https://edsystemsniu.org/model-programs-of-study-guides/
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4. Competency Statements 

Why This Is Important 

Competency statements concisely summarize the skills and knowledge employers are looking for 

in a given industry or field and emphasize mastery, not hours of learning. When a young person 

has demonstrated a competency in line with an industry standard, it signifies their 

employability. Young people will benefit from becoming familiar with competency statements so 

they can more strategically plan their coursework, work-based learning opportunities, and other 

college and career preparation activities, to ensure that they are developing those skills. 

How This Element Promotes Equity 

When career preparation, training, and hiring are focused on assessed skills, the process is less 

subjective and can decrease bias. The focus is on the core question “Does this person 

demonstrate the skills necessary to perform the job well?” rather than on other factors, like 

whether the person will “fit” the company culture or is similar to other employees. 
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Other Considerations 

Many industry and sector competency 

statements already exist and can be 

modified or adapted to suit your purposes, 

so developing new statements may not be 

necessary. Developing new competency 

statements requires substantial cross-

sector input, primarily from employers but 

also from K-12 and higher education 

partners. Typically, for each industry, two 

sets of competency statements are designed 

with employer feedback: a set that names 

and defines the top 10 employability skills, 

and a set that lists the top 10 technical 

skills that are most valued in the industry.  

This is a time-intensive process—especially 

if you are developing competencies for 

multiple industries—but it can be a 

valuable one to develop strong working 

relationships that span education and 

industry partners. 

Examples 

Page 22 & 23 

Recommended Technical and Essential Employability Competencies Report  

(Cross-Sector; Arts and Communications) 

• Stakeholder facing 

• Includes cross-sector employability skills, as well as skills that apply to many occupations in 

the health sciences and technology fields 

• Was developed through an intentional process that incorporated the expertise and input of 

all pathways partners 

• Written concisely; the competency statements are each about one sentence long 

• Useful to all partners: Employers can use the competencies to write job descriptions, 

educators can use them to inform their curricula, and students can use them to think about 

their skill development 

Information to Include in This Element 

• The 10 most desired employability skills 

by industry, informed by employers, with 

subcompetencies specified 

• The 10 most desired technical skills by 

industry, informed by employers, with 

subcompetencies specified 

• Standard competencies, such as OSHA 10 

certification, that are required across 

fields 

• Information about how each competency 

is assessed (e.g., testing, skill 

demonstrations, essay writing, or 

observation of the candidate at work) 

• Whether the competency requires a 

specific training program or can be 

assessed based on work or other learning 

experiences 

• Whether available coursework or work-

based learning opportunities prepare the 

learner for competency assessment 

https://www.jff.org/resources/postsecondary-workforce-readiness-act/
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5. Strategic Course-Taking Guidance 

Why This Is Important  

Young people must make decisions about which courses they will take at multiple points during 

their career pathways experience. These decisions will have an impact on the courses they can 

take in the future, the credentials they can earn, their ability to access financial aid, and, 

ultimately, their ability to enter and move up in the labor market. Guidance counselors, 

teachers, and other supportive adults are tasked with advising students as they make these 



 

 

24 

decisions, but they often lack up-to-date 

information about the impact of taking 

different courses on long-term outcomes. With 

up-to-date information in hand—pathways 

maps and course sequences that are planned 

backward, starting from employer 

requirements, to postsecondary education and 

training, to high school—students can become 

partners with adults in assessing their schools’ 

offerings. With pathways maps, students are 

also better positioned to seek supplemental 

learning opportunities (online and/or dual 

enrollment options) if necessary.  

How This Element Promotes Equity 

Outlining a sequence of courses necessary to 

complete high school and a postsecondary 

credential helps students more strategically 

plan for their transition from secondary to 

postsecondary education. Opportunities like 

dual enrollment allow students to save time 

and money by earning college credits for free 

while they complete high school. 

A JFF study of Texas high school graduates in 2012 found that dual enrollment students were 

more than twice as likely to enroll in a two- or four-year colleges and were more likely to earn a 

college degree. The benefits held true for all racial groups and for students from low-income 

backgrounds. 

Other Considerations 

It’s important to consider which general education college courses students can take through 

dual enrollment, as well as which technical courses are required for a particular credential. 

Course requirements for higher education programs can change frequently—it’s important for 

intermediaries to be in communication with community college partners to ensure that strategic 

course advising information is still accurate. 

  

Information to Include in This Element 

• A pathway-specific sequence of 

coursework from grades 9 through 14 

(the beginning of high school through 

an associate’s degree) 

• Dual enrollment and/or early college 

courses that students can take during 

high school, and how those courses 

apply to postsecondary and/or 

industry-recognized credentials 

• Other advanced courses (such as 

Advanced Placement or International 

Baccalaureate courses) that students 

can take during high school, and how 

they apply to postsecondary and/or 

industry-recognized credentials 

• Information about transfer 

agreements (e.g., which bachelor’s-

granting postsecondary institutions 

accept most credits, majors, full 

degrees, or individual courses) 

https://www.jff.org/points-of-view/press-release-study-dual-enrollment-students-more-likely-attend-graduate-college/
https://www.jff.org/resources/intermediary-guide-higher-education-partners?utm_source=JFF&utm_medium=Resource&utm_campaign=BEP
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JFF has identified two types of dual enrollment courses to consider in establishing which to 

offer in a particular pathway: 

• Door-opener courses: Door-opener dual enrollment courses are college-level courses 

for high school students that provide foundational industry exposure and apply to the 

highest number of options for postsecondary credentials within a career pathway. They 

are especially beneficial for students who are interested in an industry but do not know 

what specific career they want to pursue.  

• Strategic courses: Strategic dual enrollment courses are college-level courses taken by 

students in high school that fulfill requirements for credentials that lead to specific high-

growth, high-wage careers. 

 

Examples 

Page 26 & 27 

C-Town Tech Business Career Pathway Map 

• Student facing 

• Provides a visual representation to help high school students choose business courses that 

meet requirements for multiple concentrations, maximizing their options 

• Each concentration leads to an associate’s degree at the partner college 

• Narrowed down from all of the college partner’s offerings to highlight general education 

courses that help business pathways students meet requirements for an associate’s degree 

Page 28 

Illinois Model Programs of Study Guide: Education 

• Stakeholder facing 

• Lays out a potential sequence of courses to take from high school through postsecondary 

education 

• Includes core academic subjects (math, science, English, and history), career-focused 

courses, and work-based learning experiences 

 

https://www.jff.org/resources/c-town-pathways-guides/
https://edsystemsniu.org/model-programs-of-study-guides/
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C-Town Business 
Pathway Courses

Accounting
Business 

Transfer
Entrepreneurship Finance Management

Sport  

Management

UMASS 

Transfer

BUS-101: 

• • • • • • •
ACC-101:

• • • • • • •
ACC-102:*

• • • • • • •
MAN-112:

• • • • •  

MAN-105:

• • •  •  •
MAN-111:

• • • • •  

ECO-201: •  • • • •

ECO-202: • • • • • •

A Guide to Choosing the Right Courses

What business courses should I take?

The table below will help you prior it ize foundational business courses that meet requirements for  

multiple business concentrations and/ or  degrees. Some of these courses also satisfy requirements 

for  business bachelor’s degree programs at four-year  institu tions that are par t of the University of 

Massachusetts system (check the last column in the table). To learn more about the MassTransfer  

program visit : www.mass.edu/ masstransfer/ home.asp.

A good  r u le  of t hum b  is t o  t ake  as m any cou r ses in  t h e  t ab le  be low  as you  can . Since so many 

of these courses apply to multiple degree options at both  BH CC and in  the UMASS system, feel free 

to explore a range of business skills and careers that in terest you!

Prerequisites:

or and or
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Recommended General Education Courses

ENG-111:
Prerequisites:

And or 

PSY-101:
Prerequisites:

or

PSY-107:
Prerequisites:

SOC-101:
Prerequisites:

or

PHL-101:
Prerequisites:

And or

MAT-181:
Prerequisites:

or

General education courses help you prepare to th r ive in  today’s workforce and society. 

The courses below satisfy general education requirements for  BH CC and the MassTransfer  

program. Once you complete any necessary prerequisites, you can star t taking the recommended 

general education courses on th is list . You can also place in to a course—talk to your  guidance 

counselor  to learn about placement requirements.

www.bhcc.edu/programsofstudy/generaleducationrequirements
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6. Work-Based Learning Experiences  

Why This Is Important  

Work-based learning is a key pillar of career pathways. It offers young people the opportunity to 

get professional experience while still in school and to connect their academic learning to a 

potential career. Work-based learning also helps student begin to develop their identities as 

young professionals and to build their resumes. Students are able to build networks and social 

capital as they meet and get to know employers where they may eventually work. 

How This Element Promotes Equity 

Work-based learning solves a challenge 

that many young people face: You need 

experience in order to get a job, but you 

need a job in order to get experience. 

Work-based learning provides young 

people with valuable opportunities to 

gain professional experience and 

disrupts false or biased ideas about 

“work readiness” and “professionalism” 

by allowing students to build 

professional skills and gain support from 

adults. It creates a broader 

understanding of how to develop skills 

within a workforce. Students of color 

and those who are experiencing poverty 

are often locked out of the very 

opportunities that could help them 

advance in their careers. Unpaid 

internships, for example, perpetuate 

inequity because the cost barriers make 

them inaccessible to many young people. 

Paid work-based learning experiences 

are an equitable approach to helping 

young people gain career experience. 

  

Information to Include in This Element 

• Examples of work-based learning activities 

that show the range of opportunities along 

the continuum of career exploration, 

exposure, engagement, and experience; 

generally, the activities become more 

advanced as students progress through their 

education 

• Information about the benefits of work-

based learning for both young people and 

employers, with an emphasis on the 

expectation that young people will 

contribute to the bottom line and do 

productive work 

• Success stories from local students 

• Required professional experiences within an 

industry; for example, a health care 

credential might require clinical experience 

• Required entry requirements, such as a drug 

test or a driver’s license 

https://www.jff.org/what-we-do/impact-stories/center-for-apprenticeship-and-work-based-learning/about-work-based-learning/
https://www.jff.org/resources/work-based-learning-framework/
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Other Considerations 

JFF’s Center for Apprenticeship and Work-Based Learning offers many useful resources, 

including “The Business Case for Work-Based Learning” and “Benefits of Work-Based 

Learning.” 

Examples 

Page 31 

JFF’s Work-Based Learning Framework 

• Stakeholder facing 

• Outlines the preparation students need to be ready for work-based learning in the “Career 

Exploration” section  

• Defines the experiences that constitute work-based learning (exposure, exploration, and 

engagement) and provides examples of activities that fall within each category 

Page 32 

Hawai’i Work-Based Learning Continuum 

• Stakeholder facing 

• Defines the stages of work-based learning (awareness, exploration, preparation, and 

training) and provides examples of activities within each stage 

• Outlines the state’s vision, which specifies that work-based learning experiences should be 

informed by LMI 

 

https://www.jff.org/what-we-do/impact-stories/corporate-leadership/corporate-advisory-services/business-case-work-based-learning/
https://www.jff.org/what-we-do/impact-stories/center-for-apprenticeship-and-work-based-learning/benefits-work-based-learning/
https://www.jff.org/what-we-do/impact-stories/center-for-apprenticeship-and-work-based-learning/benefits-work-based-learning/
https://www.jff.org/resources/work-based-learning-framework/
https://www.hawaiip20.org/wp-content/uploads/2020/09/WBL-Vertical-Pages-1-2-JUNE2019.pdf
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Conclusion 

Intermediaries play a crucial role in bringing stakeholders together to design and ensure the 

successful implementation of career pathways from high school to postsecondary learning to a 

first career. When students and advisors have information about these elements, they are 

empowered to make strategic decisions about:  

• Selecting a career pathway, using industry overviews to learn about the high-wage, high-

demand fields in their region. 

• Choosing their coursework, using strategic course-taking resources and their knowledge 

of what competencies and skills are most valuable in the local labor market. 

• Determining a postsecondary degree program, considering which credentials are valued 

in the labor market. 

• Applying for jobs, drawing on their foundation of work-based learning experience and 

knowledge about their opportunities for career advancement in the future. 

Intermediaries and cross-sector stakeholders that develop and communicate these elements 

take on an intensive and challenging endeavor that is well worth the effort. Working for greater 

equity and putting in place strategies that promote economic advancement among all young 

people are among the most important issues to address for the years ahead. The COVID-19 

pandemic has imperiled the economic well-being of many youth, with consequences now and in 

the future. It is urgent that Black and Latinx youth and those who are experiencing poverty have 

access to well-designed career pathways that put them on a track toward good jobs and 

economic advancement. 
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